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 A
POLICY ISSUES

	· POLICY PURPOSE
	The purpose of this policy is to set a robust framework for the implementation of Adult Basic Education and Training in the sector. 

	· POLICY SCOPE


	This policy will apply to all the stakeholders and member organizations that are affiliated to the ESETA.

	· POLICY STATEMENT
	ESETA recognizes the importance of creating access to life-long learning in the country in general and in the energy sector in particular. ESETA is therefore committed to the meaningful development and implementation of Adults basic education and training that will be realized through a focused, deliberate, integrated ABET positioning strategy:

· Actively aligning to the NSDS objectives 

· Creating environment conducive to learning for adult learners.

· Removing barriers to learners participating in ABET learning.

· Facilitate the entry of learners to ABET.

· To address the changing needs and the additional skills requirements within the sector and communities.

· To create access to the variety of careers within the sector.

· To incorporate skills linked to occupation that leads to a qualification or part thereof.

· To support the Social Plan initiatives. 

	· FUNDING
	Funding shall mainly be for training provision through:

· Public funding 

· The workplace funding

· Donor funding

	· TARGETS SETTING
	The target shall be set annually and should be aligned to the national skills development strategy targets and ESETA targets

NSDS Target: By March 2005, 70% of all workers have at least a Level one Qualification on the NQF`

ESETA Target: By end of March 2005, 11 900 (70% of 17 000 that needs ABET) workers who need ABET intervention and NQF level 1 qualifications should have reached NQF level 1 

NB: ABET Level 4 is an equivalent of NQF level 1

The ABET committee shall be responsible for determining the target in September each year using:

· NSDS Target

· ESETA Target

· Sector Baseline employee number

· Sector Skills Plans

· Historical data from constituent employers, etc.

	· COMPACTING OF

ABET IMPLEMENTATION
	All employers shall commit to contributing to the ABET targets set by ESETA by availing their ABET plans to the ESETA. The ABET plan will be incorporated in the Workplace Skills plan and shall be part of the Quarterly report.

	· MONITORING AND EVALUATION
	The Energy SETA shall do Monitoring and evaluation on a continuous basis. This shall be done through quarterly reports and audits.

	· GOVERNANCE 
	The Energy SETA shall be responsible for establishment of the ABET committee. The sector ABET committee shall be responsible for the all governance issues relating to ABET implementation within the sector and compliance with this policy.

	· RESPONSIBILITIES AND ACCOUNTABILITIES
	ESETA shall be responsible for:

· Ensuring the implementation of ABET in the sector

· Facilitating the formation of necessary strategic alliances within and outside of the sector.

· Monitoring and Evaluation

The stakeholders shall be responsible for:

· Implementation of ABET at their companies or organisations. 

· Making inputs to sector ABET interventions

· Monitoring and evaluation of ABET implementation at constituency level

Employers:

· Report to ESETA on a quarterly basis

	· LEGISLATION FRAME WORK
	The framework for the implementation of ABET in the sector shall be influenced by the following statutes:

· ABET Act

· SAQA Act

· SDA

· EE Act




B
ENABLING ENVIRONMENT

	· COMMITMENT OF EMPLOYERS
	Sector employers should compact with ESETA to implement ABET initiative as outlined in the energy sector skills plan. They should endeavour to help ESETA to meet the sector targets agreed with the Department of Labour. Employers should therefore indicate in their Workplace Skills plan the number of employees that they will train in different ABET levels including NQF level 1 qualifications. Stakeholders (employers and unions) must agree on the conditions of employment of learners in ABET training.

	· COMMITMENT OF LEARNERS
	Employers should seek formal commitments with learners to avoid dropouts and wastage of resources. This could take the form of written agreements between line managers and learners if agreed to by all the stakeholders. 

	· FUNDING
	ABET plans should be backed by budgeted funds within stakeholder institutions and from external resources. NSF funding shall be explored as one of the windows to fund ABET training. Where NSF funding is made available, the Energy SETA shall be responsible for the administration (management and disbursement) of such funding within the sector. Criteria for the disbursement of these funds shall be made available by ESETA. A discretionary grant is available from ESETA for ABET training - Refer to the ESETA Discretionary Grants policy.

Note: Grant funding shall be used for the actual training provision excluding infrastructural requirements. Other peripheral needs like catering, transport, etc – shall be granted on merit.

	· INFRASTRUCTURE
	Employers should avail infrastructural requirements for ABET provision. These might include:

· Class rooms

· Equipment, 

etc.

	· HUMAN RESOURCES
	The availability of qualified and registered ABET ETD practitioners is a requisite for the provisioning of quality learning and teaching.

	· LEARNING AND TEACHING TIME
	Companies should formally commit time upfront to release learners for ABET. The stakeholders (Employer, Training provider, Organised labour and Learners) should agree on a training schedule and adhere to it.

	· LEARNER SUPPORT SYSTEMS
	The employer and the provider must ensure that learner support systems are in place, including:

· Learner support materials

· Advice facilities where possible

· Catering and Travel allowances where necessary

	· COMPACTING IMPLEMENTATION WITH MANAGEMENT
	Employers should explore compacting ABET implementation as part of performance management of the immediate supervisors of the learners

	· CUSTOMISED PROGRAMMES
	Employers and training providers should ensure that programmes are customized to meet the needs of the different target learners.  

	· QUALITY PROVISION
	See quality assurance issues


C
THE MODEL 
ABET Programmes

ABET Programmes shall be modular based and aligned to unit standards registered on the NQF to promote life long learning.  Programmes shall embrace diversity and self-empowerment.

ABET Curriculum Implementation 

Based on the individual and company needs, the ABET programme should be tailored to ensure functionality and comprehension (the ability to absorb the skill) in the current job and prospects for future mobility and career orientation.

The learning programmes shall be organized as follows, but not limited to: 

Fundamental Learning areas 

· Language, literacy and communication

· Mathematical Literacy, Mathematics and Mathematical Sciences 

· Computer Literacy

Core Learning areas

· Natural Science 

· Technology 

· Human and Social Sciences,

· Economic and Management Sciences 

· Arts and Culture

· Life Orientation 

Elective Learning areas

· Small Medium and Micro Enterprise 

· Applied Agriculture and Agricultural Technology

· Other required basic skills at work and communities

For effectiveness and efficiency, the focus should be on outcomes based education (OBE), which will serve as the basis for assessment in each of the phases. Assessment must provide a clear indication about how well each and every outcome is being taught and learned. Learners must show evidence of progressing towards achieving all the outcomes, to ensure that the essential skills, knowledge, understanding, attitudes and values are being demonstrated.

Learnerships

Sector stakeholders should continue to explore the possibility of registering ABET as a Learnership programme.

Delivery Modes

The delivery of ABET programmes can either be company based or be outsourced to third agents. Third agents can be public or private accredited ABET training providers. Umalusi is the responsible band ETQA for all ABET providers.

A number of delivery modes could be used by employers for the delivery of ABET programmes in their companies. These could include:

· In-house training

· E-Learning or resource based learning
· Distance learning

· Shared infrastructure - where companies within the sector share training facilities and other infrastructural requirements to do joint training exercises

· Shared resources  - where companies within the sector share resources including finances to do joint training exercises
D
QUALITY ASSURANCE ISSUES

Provisioning 

All ABET training should be provided by Accredited providers 

ABET – ETD Practitioners 

Registered ABET ETD practitioners shall facilitate the learning and teaching

Certification of learners 

ABET training providers shall issue certificates in line with the requirements of Umalusi and the ETDP SETA.

Assessment of Learners
The Assessment process must be carried out in accordance with ETQA requirements and best practices. Providers must ensure that records are kept in a secure storage facility to ensure confidentiality.

 Recognition of Prior Learning (RPL)

RPL should form an integral part of all placements in ABET Programmes. This will ensure that learners get credits for relevant prior experience. 

Moderation and Verification

Accredited providers should put in place systems for moderation and verification of all assessments they conduct

Recording and reporting learner progress and achievements

Cumulative evidence of learner progress and achievements must be recorded and kept safely.  A portfolio of evidence should be built over a period of time and retained as proof of learner progress and achievements. 

Reporting must be treated as an integral part of learning, teaching and assessment.
APPENDIX A

LIST OF ACRONYMS

ABET 
ADULT BASIC EDUCATION AND TRAINING

ESETA
ENERGY SECTOR EDUCATION AND TRAINING AUTHORITY

NSDS
NATIONAL SKILLS DEVELOPMENT STRATEGY

SDA
SKILLS DEVELOPMENT ACT

EE
EMPLOYMENT EQUITY

NSF
NATIONAL SKILLS FUND

ETDP SETA
EDUCATION TRAINING AND DEVELOPMENT PRACTICES SECTOR EDUCATION AND TRAINING AUTHORITY

ETD
EDUCATION AND TRAINING DEVELOPMENT

ETQA
EDUCATION AND TRAINING QUALITY ASSURANCE

NQF

NATIONAL QUALIFICATION FRAMEWORK

OBE

OUTCOMES BASED EDUCATION

RPL
RECOGNITION OF PRIOR LEARNING

SAQA
SOUTH AFRICAN QUALIFICATIONS AUTHORITY

SMME’s
SMALL, MEDIUM and MICRO ENTERPRISES
APPENDIX B

DEFINITION OF CONCEPTS

	Assessment
	The process of identifying, gathering and interpreting information about a learner's achievement in order to assist the learner's development and improve the process of learning and teaching.

	Assessment criteria
	Evidence that the learner has achieved the specific outcomes. The criteria indicate, in broad terms, the observable processes and products of learning which serve as evidence of the learner's achievement.

	Continuous assessment
	An ongoing process that measures a learner's achievement during the course of a grade or level, providing information that is used to support a learner's development and enable improvements to be made in the learning and teaching process.

	Credit
	The recognition that a learner has achieved a unit standard. Credits may be accumulated until conditions have been met for the award of a qualification.

	Critical outcomes
	Broad, generic, cross-curricular outcomes.

	Levels
	The positions on the NQF where national unit standards are registered and qualifications awarded. Levels are arranged to signal increasing complexity in learning and to facilitate meaningful progression routes along career and learning pathways.

	Moderation
	The process of ensuring that educators/markers are assessing work according to agreed standards, and that there is consistency from year to year, and within districts, provinces and nationally. At higher levels, consistency or equivalence with international assessment criteria is also sought.

	Monitoring
	The process of continually evaluating learners' performance or checking that the aims of particular instructional activities have been achieved.

	Outcomes
	The end products of a learning process. In outcomes based education, learner’s work towards agreed, desired outcomes within a particular context. These state clearly what the learner should be able to demonstrate. Outcomes are of two types: critical and specific.

	Outcomes-based education (OBE)
	A learner-centred, results-orientated approach to education premised on the expectation that all learners can learn and succeed. It implies that learning institutions have the responsibility to optimise the conditions for success.

	Recognition of prior learning
	The credit granted for a unit of learning on the basis of an assessment of formal and non-formal learning or experience to establish whether the learner possesses the competence specified in the outcome statement.

	Specific outcomes
	What learners are capable of knowing and doing at the end of a learning experience. A learner's skills, knowledge, attitudes or values may demonstrate the achievement of an outcome or a set of outcomes.

	Unit standards
	Nationally agreed and internationally comparable statements of specific outcomes and their associated assessment criteria and performance indicators, together with administrative and other necessary information. Unit standards are registered on the NQF at a defined level.
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